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ABSTRACT 

 

 

In today’s increasingly globalized world, multilingualism is an asset that 
many students bring to the classroom, enriching the educational 

environment with diverse perspectives and linguistic skills. However, 
multilingual students often face unique challenges that can impact their 

self-esteem and academic success, such as navigating language barriers and 
adjusting to new cultural contexts. For educators, the need to support these 
students’ emotional and academic growth calls for thoughtful, inclusive 

teaching strategies and positive teacher-student relationships that honour 
and integrate students' linguistic backgrounds. Research shows that 

teaching strategies and teacher-student relationships play interdependent 
roles in shaping students' confidence and learning outcomes. In multilingual 
classrooms, this relationship is even more critical: when teachers use 

culturally responsive strategies and establish strong connections with 
students, they help develop a sense of belonging and validation that 
enhances self-esteem and motivates academic engagement.  

 

Introduction 
 

This essay explores how inclusive teaching strategies and positive teacher-
student relationships can enhance student self-esteem and learning success 
in multilingual classrooms. By examining the reciprocal effects between 

teaching approaches, relationships, and student outcomes, we aim to 
propose effective practices that can help create a supportive and inclusive 
learning environment for multilingual learners. 



 

 
The Role of Inclusive Teaching Strategies in Multilingual Classrooms 

 
Inclusive teaching strategies are designed to meet the diverse needs of all 

students, especially those from multilingual backgrounds. These strategies 
emphasize differentiation, scaffolded support, and the use of varied 
instructional methods to accommodate different learning styles and 

linguistic abilities. In multilingual classrooms, inclusive strategies aim to 
bridge the gap between students’ native languages and the target language 
of instruction, enabling a sense of belonging and participation. 

One key strategy is scaffolding, which involves providing temporary support 
structures to assist students in completing tasks they cannot manage 

independently. For multilingual learners, this could involve using visual 
aids, providing bilingual resources, and offering opportunities for peer 
collaboration. Scaffolding helps reduce the cognitive load, making it easier 

for students to understand and engage with the curriculum, thus boosting 
their self-esteem as they experience success. 

Another important strategy is differentiation. Teachers who differentiate 
instruction cater to the varying linguistic abilities, learning styles, and 
cultural backgrounds of their students. In a multilingual context, 

differentiation can involve using varied language levels, incorporating 
culturally relevant content, and offering individualized learning pathways. 
By recognizing and valuing the students' linguistic diversity, teachers affirm 

their identities, which can significantly enhance their self-esteem. 
Research shows that positive reinforcement and constructive feedback are 

particularly effective in boosting students' confidence and motivation. For 
multilingual students, frequent praise for effort, progress, and resilience, 
rather than solely for outcomes, helps them build a positive self-concept. 

The encouragement of language use in both the home language and the 
second language also affirms their multilingual identity, further enhancing 
their self-esteem and academic engagement. 

 
The Impact of Teacher-Student Relationships on Self-Esteem and 

Learning Success 
 
The quality of teacher-student relationships is another critical factor 

influencing student self-esteem and academic success. Positive teacher-
student relationships are characterized by trust, respect, and open 

communication, which create a safe and supportive learning environment. 
For multilingual students, these relationships are particularly important, as 
they often face additional stressors, such as language barriers, cultural 

misunderstandings, and feelings of exclusion. A positive teacher-student 
relationship can alleviate these stressors and enable a sense of belonging 
and value. 

When teachers show genuine interest in their students’ well-being and 
linguistic development, students feel acknowledged and respected. This 

recognition can have a profound impact on their self-esteem, as it 
communicates to them that their cultural and linguistic backgrounds are 
assets rather than obstacles. In multilingual classrooms, teachers who make 



 

an effort to learn about students' native languages and incorporate these 
languages into the curriculum can establish a stronger connection with 

their students. Such efforts not only promote language development but also 
develop a sense of pride and self-worth in students. 

Moreover, the emotional support provided by teachers plays a significant 
role in helping multilingual students overcome feelings of inadequacy or 
frustration that may arise from language challenges. Teachers who actively 

listen, provide encouragement, and show empathy help students develop 
resilience and self-confidence, key components of healthy self-esteem. These 
positive relationships also contribute to improved learning outcomes, as 

students are more likely to engage in academic tasks when they feel 
supported and understood. 

 
Reciprocal Effects between Teaching Strategies and Teacher-Student 
Relationships 

 
The interaction between teaching strategies and teacher-student 

relationships is reciprocal. Positive teacher-student relationships can 
enhance the effectiveness of teaching strategies, while well-implemented 
inclusive teaching strategies can promote stronger, more positive 

relationships. For example, when teachers use differentiated instruction and 
scaffolded support, students feel more capable and confident in their 
abilities, which strengthens the teacher-student bond. Conversely, when 

students feel that their teachers understand and value their linguistic and 
cultural backgrounds, they are more likely to engage with and benefit from 

inclusive teaching strategies. 
This reciprocal relationship between teaching strategies and teacher-student 
relationships is particularly evident in multilingual classrooms, where the 

learning environment must cater to the needs of students from diverse 
linguistic backgrounds. The key to optimizing both teaching strategies and 
relationships is creating a classroom culture where all students feel seen, 

heard, and valued. When students perceive their teachers as supportive 
allies, they are more likely to adopt a growth mindset, take risks with 

language use, and actively participate in the learning process. 
 
Effective Strategies for Enhancing Self-Esteem and Learning Success 

 
To maximize the impact of inclusive teaching strategies and positive teacher-

student relationships on multilingual students' self-esteem and learning 
success, the following strategies are recommended: 
 

1. Culturally Responsive Pedagogy: Teachers should incorporate students' 
cultural and linguistic backgrounds into the curriculum, using culturally 
relevant materials, examples, and teaching methods. This practice not only 

enhances learning but also validates students' identities, fostering a sense of 
pride and belonging. 

 
2. Promote Peer Collaboration: Group work and peer interactions provide 
multilingual students with opportunities to practice language skills in a low-



 

pressure environment. Peer collaboration also helps build a sense of 
community and support among students, contributing to a positive 

classroom atmosphere. 
 

3. Use of Technology: Digital tools, such as language learning apps, 
translation services, and interactive online platforms, can provide additional 
support for multilingual students. These tools help scaffold language 

learning while also fostering autonomy and confidence. 
 
4. Ongoing Professional Development for Teachers: Teachers should 

receive training on how to work effectively with multilingual students. This 
includes strategies for scaffolding, differentiation, and creating positive 

relationships, as well as an understanding of the unique challenges faced by 
multilingual learners. 
 

5. Encourage Multilingualism: Teachers should encourage students to use 
their home languages in the classroom when possible. This not only affirms 

their identity but also provides a bridge to learning a second language, 
boosting self-esteem and facilitating cognitive development. 
 

Conclusion 
 
In multilingual classrooms, the connection between inclusive teaching 

strategies and positive teacher-student relationships is crucial for enhancing 
student self-esteem and learning success. By recognizing the reciprocal 

effects between these factors, educators can create a more supportive, 
inclusive, and effective learning environment for multilingual students. 
When students feel respected, understood, and supported, they are more 

likely to thrive academically and develop the self-confidence necessary for 
lifelong learning. This understanding of the relationship between teaching 
strategies, teacher-student relationships, and student outcomes is essential 

for fostering positive educational experiences for all learners, particularly 
those from linguistically diverse backgrounds. 
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